



Student Preferences for Conventional and Flipped Classroom Learning Environments
 It is clear from recent experience that online learning improves the quality of learning and reduces the cost of instruction (NCAT, 2014). A review of 156 redesigned courses involving 195 institutions and ~250,000 students showed that in 72% of the courses learning outcomes were improved, while in 28% there were no improvements.  In addition, the cost of instruction was reduced on the average by 34%. 
Online delivery has enabled pedagogical practice, such as flipped classrooms, that creates effective learning environments (Bishop, 2012). Given this evidence, it is apparent that advantages can be gained for the University of Turin, faculty and students by implementing these methodologies.   
ICT developments and communication theories have created innovative opportunities to improve learning outcomes and reduce educational costs. The constructivist approaches that use active learning, supported by online learning, have consistently shown positive results. An innovative approach is characterised by the Flipped Classroom or inverted class. In the flipped classroom approach, the delivery of course materials occurs outside formal class time using online delivery methods (Butt, 2014).  It refers to a form of hybrid learning that overrides the traditional teaching system characterised by frontal lessons. In the Flipped Classroom approach, the teaching is out of the lesson time by using online distribution methods. Content can be seen on any device (PC, tablet, smartphone) anywhere and without fixed schedules. The time spent in class is therefore reduced and is used by students and teachers to carry out collaborative and interactive activities related to distributed material in order to develop critical thinking about the material being studied. Approximatively, the in-class activity is only 25-33% of the total time in class with the traditional teaching methods. Formal class time is then used for students to undertake collaborative and interactive activities relevant to the material.
[bookmark: _GoBack]Important saving for both teaching and for students can be foreseen.
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